
Index
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Accentedness: defined, 10; maintaining

as expression of L1 identity, 148

Accent modification programs, 164,

174

Accent reduction, vi, 165; defined,

163–164; educational background of

program owners/providers and,

170–171; ethical pronunciation

instruction in, 178–180; giving

attention to pronunciation

instruction as part of English

language classes in, 180–181; giving

students tips on how best to avoid

charlatans in, 183–185; growth of

industry, 9; mode of delivery and

program content in, 167–170;

program cost in, 171–172; program

marketing claims in, 172–178;

pronunciation instruction in, 9,

160–185; research on, 163–167;

urging your language program to

give more explicit attention to,

181–183

Accents: defined, 9, 230; exposing

learners to variety of, 101–102;

intelligibility versus, 1, 8–9; in

pronunciation materials, 183;

relationship among intelligibility

and comprehensibility and, 9–10; 

as separate but related constructs,

230–231

Activity Recipe Collections (ARCs),

211–212

Acton, W., 39, 131, 234, 236

Adult learners. See Beginning-level

adult learners

Adult Migrant English Program

(AMEP), 58–59

Adult Migrant English Program

(AMEP) Research Centre, 75

Affricates, 22, 83

Age: at onset of learning English, 140;

research on pronunciation related to,

139–141

Allophones, 24–25

American Speech-Language-Hearing

Association (ASHA), 164, 177; Code

of Ethics of, 176

Applied linguistics field, 20, 183. See

also MATESOL programs.

Articulatory phonetics, 13

Articulatory setting, 15; as global

dimension, 15–16

Aspiration, vii, 231

Attitudes, subjective rules based on

intuition about, 117–119

Audiolingual method (ALM), 2

Auditory training, 7

Authentic language: learners exposing

to, 237–240; sources of, 50–51;

using, 50–51

Baker, A. A., 4, 60, 68, 194, 195, 201,

202, 203

Ball, M. J., 163, 176, 177, 179
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Beginning-level adult learners: different

modalities in demonstrating features

of, 68; goals in, 71–74; importance

of pronunciation for, 60; improve-

ment in, 62–65; integrating, into

every lesson, 71–74; pronunciation

instruction for, 56–76; research on,

58–65; separating written practice

from spoken practice for, 67–68; suc-

cessful activities for, 74–76; system-

atic approach to, 65–66; targeted

feedback in, 68, 70–71

Breitkreutz, J., vi, 39, 195, 197, 198,

199, 203

Brinton, D., 4, 7, 18, 21, 23, 210, 227,

228n, 234, 235, 238

Brown, S., 7, 139

Burgess, J., 39, 195, 196, 197, 203

Burns, A., 62, 195, 203

Canadian Association of Speech-

Language Pathologists and

Audiologists (CASLPA), 164, 177

Catford, J. C., 193, 231

Celce-Murcia, M., 4, 7, 18, 21, 23, 192,

210, 211, 234, 235, 238, 239

Chan, M., 227, 228n, 234, 239

Chun, D. M., 51, 111, 112, 116

Citation pronunciations, excessive use

of, 50

Clear Speech (Gilbert), 4, 13, 127, 131,

132, 133

Co-articulation, 84; variation caused

by, 88

Communicative Language Teaching

(CLT), 180; basic premise of, 38

Comprehensibility, 10, 40; context in,

12–13; defined, 230; relationship

among accent, intelligibility and,

9–10; role of listener in, 11–12

Confidence: effect of pronunciation

difficulties on, 58–60; loss of, 59

Connected speech, 17, 238

Consonant sounds, 22; criteria of, 21;

pronunciation instruction in

establishing set of, 80–102

Contemporary approaches to L2

pronunciation teaching, 4–8

Contexts: exposing learners to variety

of, 101–102; in intelligibility/

comprehensibility, 12–13

Contrastive Analysis Hypothesis

(CAH), 142

Critical Period Hypothesis (CPH), 140

Cruttenden, A., 82, 83, 88n, 97n

Dalton, C., 7, 14, 118–119, 139, 210

Derwing, T. M., vi, 4, 6, 7, 8, 10, 12,

15, 16, 20, 36, 39, 40, 41, 42, 43, 59,

61, 62, 65, 110, 111, 120, 145, 148,

155, 163, 164, 165–166, 173, 175,

178, 179, 181, 193, 195, 197, 198,

199, 200, 203, 205, 231, 233, 234,

235

Dialogue, teaching intonation in, 122

Ear training, 83, 85; defined, 81

Ehrlich, S., 22–23, 210, 214

English: as an international language,

5, 6; drop in pitch in, 111; as a lingua

franca, 5; maximizing student

exposure to, outside of the classroom,

154–155; musical signals of, 111;

showing students how languages

draw attention to speaker’s main

point, 119–120

English language teachers (ELTs):

pronunciation instruction by, 163,

168, 171, 172–173, 179;
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qualifications to provide specialized

pronunciation instruction, 176–177,

178–180, 193–209

English pronunciation: effects of

different types of instruction on, 110;

learners’ L1 influence on acquisition

of, 236–237

Ethical pronunciation instruction,

providing, 178–180

Feedback, providing targeted, 68,

70–71

Field, J., 6, 16, 18, 23, 27, 42, 92–93,

95, 102, 111, 225, 232, 237

First language learners. See L1 learners

Flege, J. E., 36, 40, 140, 141, 143,

145–146, 161, 169

Foote, J. A., vi, 7, 8, 16, 155, 181, 195,

198, 199, 200, 203, 205

Fossilization, 35; interpretation of,

35–36; L2 classrooms and, 37–39;

not waiting for, 51–52;

pronunciation instruction and,

43–46; restriction to L2 speakers,

36–37

Fraser, H., 14, 29, 59, 210

Functional Load chart (Catford), 20, 49

Gap-filling, 93–94, 100

Gilbert, J. B., 4, 8, 13, 15, 18, 39, 43,

131, 133, 192, 210, 212, 227, 228n,

234, 237, 239

Glides, 22; falling, 114

Goals: in L2 instruction, 1; of

pronunciation, 7, 71–74; in

pronunciation instruction for

beginning-level adult learners,

71–74; setting interim, in sustaining

student motivation, 151; setting

realistic, in pronunciation, 149–150

Goodwin, J., 4, 7, 18, 21, 23, 210, 230,

234, 235, 236, 238, 239

Grammar, technical rules based on,

113–114

Grant, L., 10, 43, 124, 134, 192, 212,

226, 233, 236, 238, 239

Guendouzi, J., 163, 176, 177, 179

Hahn, L. D., 6, 16, 42, 110, 134

Halliday, M., 113, 114

Hebb’s Law, 129

Hismanoglu, M., 195, 197, 203

Hismanoglu, S., 195, 197, 203

Holistic instruction of intonation,

128–134

Holtby, A. K., vi, 7, 8, 16, 155, 181,

194, 195, 198, 199, 200, 203, 205

Howden-Weaver, L., vi, 8, 194, 195,

203

Intelligibility, 10; accent versus, 1, 8–9;

intonation and, 109; principle of, 8;

pronunciation difficulties effect on,

58–60; relationship among accent,

comprehensibility and, 9–10; role of

context in, 12–13; role of listener in,

11–12; as separate but related

constructs, 230–231; as two-way

process, 11; updated goals of, 4–5

International Association of Teaching

English as a Foreign Language

(IATEFL), 8

International Phonetic Alphabet (IPA),

20-22, 63, 74, 213-214

Internet-based video-conferencing, 167

Intonation, 17–19, 50; effect on

meaning and, 125–126; final, 18;

focusing instruction on main

function of, 124–125; as guide for

listener, 122; importance of, 110,
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130–134; priorities in, 109–112, 122;

research on, 109–119; subjective

rules based on intuitions about

attitude and, 117–119; teacher

unease in teaching, 112–113;

teaching, as interrelated system using

simple pyramid structure, 126–128;

technical rules based on grammar

and, 113–114; technical rules based

on pitch levels and, 114–116

Intonation instruction: actions to be

taken, 119–134; in dialogues, 122;

difficulty in teaching, 107–134;

focusing instructions on main

function of, 124–125; holistic,

128–134; listener-friendly, 123–124;

making basic, as teaching priority,

122; showing students how

languages draw attention to speaker’s

main point, 119–120

Jenkins, J., 5, 6, 12, 96, 195

Kenworthy, J., 195, 203, 210

The King’s Speech (movie), 137

Knowledge: conceptual, 228;

descriptive, 228; procedural, 228

Lado, R., 142

Language program, need for more

explicit attention to pronunciation

instruction in, 181–183

Learners. See also Beginning-level adult

learners; L1 learners: exposing, to

variety of contexts, voices, and

accents, 101–102; exposing to

authentic language, 237–240; success

of acquisition of pronunciation of,

236; targeted explicit feedback for,

235

Lesson, integrating pronunciation into

every, 71–74

Levis, G. M., 50–51

Levis, J. M., 8, 12, 50–51, 152

Linguistics, 1, 179, 199, 203, 207

Lippi-Green, R., 9, 138, 163, 164, 166,

167, 178

Lip position in vowel sounds, 21

Listeners: influence of attitudes of, on

intelligibility, 11; intonation as guide

for, 122; role of, in intelligibility/

comprehensibility, 11–12; teaching

intonation friendly to, 123–124

Listening discrimination exercises,

incorporation into pronunciation

classes, 7

Logue, Lionel, 137–138

L1 learners: influence on acquisition of

English pronunciation, 236–237;

research on pronunciation related to,

142–144; speech perception at

Haskins Laboratories and, 86

L2 accents, issues surrounding, 9

L2 acquisition, pedagogical theory

regarding, 38

L2 classrooms, addressing fossilization

in, 37–39

L2 learning, 192; exposure to language-

rich environment at early age and,

139–141; learning to speak without

accent, 233; to pronounce, 233–234

L2 pronunciation: advances in, 8;

contemporary approaches to

teaching, 4–8; goals and realities of,

1; instruction in, See Pronunciation

instruction

L2 speakers: authentic language and,

50–51; changing of pronunciation

and, 34–52; choosing right focus for,

48–50; fossilization and, 36–37,
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51–52; giving explicit corrective

feedback to, 47–48; making

judicious use of technology for, 51;

perception teaching to, 46–47;

research on, 35–46

MacDonald, S., vi, 39, 193, 195, 203

MacKay, I. R. A., 140, 141, 145–146,

161

MATESOL programs, vi, 188-191, 196,

199-200, 201, 202, 207, 210,

213–216. See also Teacher training

Meaning, effect of intonation on,

125–126

Morley, J., 3, 124, 164, 192

Motivation: extrinsic, 147; intrinsic,

147

Moyer, A., 147, 153, 154, 193

Müller, N., 163, 176, 177, 179

Munro, M. J., vi, 4, 6, 7, 8, 10, 12, 15,

16, 20, 36, 40, 41, 42, 43, 51–52, 59,

61, 62, 65, 120, 140, 143, 145–146,

163, 164, 165–166, 173, 175, 178,

193, 231, 233, 234, 235

Murphy, J. M., vi, 4, 39, 181, 189, 190,

192, 194, 196, 197, 203, 210, 214,

239

Nasalisation, 84

Native speakers: restrictions on mispro-

nunciations, 37; as teachers of

English, 227

Nessim, L., vi, 8, 194, 195, 203

Nicholas, B., vi, 8, 194, 195, 203

Nickle, K., vi, 8, 194, 195, 203

Non-native speakers: in L2 pronuncia-

tion classroom, 9; speed in speaking,

15; teachers who are, 205–207

Oyama, S., 35, 36, 140

Pannekoeck, C., vi, 8, 194, 195, 203

A Passage to India (Forster), 112

Perception, 29; relation between

production and, 234; teaching,

46–47

Phonemes: blending of, 84; characteris-

tics of given, 85; as cue to serve to

identify words, 91–94; defined, 81;

non-existence of, as unit of represen-

tation, 89–91; research on standard,

85–89; set of ‘ideal,’ 86; storage of

set of ideal, 87–89; storage of vari-

ants of, 94–97; variability of, 85;

variance in sounds, 84; variants of

given, 86–87

Phonetics, articulatory, 13

Phonology: combining with pronunci-

ation teaching, in university-level

credit-bearing courses, 208; sequenc-

ing of topics in, 213; traditional,

82–97

Pica, T., 38, 192, 211

Pisoni, D. B., 7, 42, 88–89, 96

Pitch levels, technical rules based on,

114–116

Plosives, 22, 83

Prator, C. H., 116, 190

Primary sentence stress, 18, 110

Program marketing claims on

differences among accent reduction,

accent modification, and English

pronunciation instruction, 172–178

Pronunciation: asking students to

maintain pronunciation logs,

153–154; changing of, in second

language speaker, 34–52; defined,

5–6; definition of, 13–14; effect on
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intelligibility and confidence to

speak in, 58–60; goal of, 7;

importance to beginning-level

learners, 60; increasing student

engagement by individualizing

assignments, 151–153; integrating,

into every lesson, 71–74; levels of, 2;

maximizing student exposure to

English outside of the classroom,

154–155; misconceptions about, vii;

need for goals in, 71–74; need for

practice in improving, 137–155;

prioritizing aspects of, 231; research

on, 139–149; setting interim goals

in, 151; setting realistic goals in,

149–150; shortage of information

about, in L2 literature, vi; using

different modalities to demonstrate

features of, 68

Pronunciation instruction, 168; accent

reduction and, 9, 160–185; activities

for, with beginning-level learners, 76;

beginning-level learners improve-

ment in, 62–65; defined, 164; educa-

tional background of program

owners/providers, 170–171; effective-

ness of, 39–41; empirical study of,

for fossilized learners, 43–46; in

establishing set of distinct consonant

and vowel sounds, 99–101; first step

in, 83; focused listening or listening

discrimination exercises in, 7; focus-

ing, on functions of intonation,

124–125; giving attention to, as part

of English language classes, 180–181;

giving more attention to pronuncia-

tion instruction as part of English

language classes, 180–181; giving

students tips on how best to avoid

charlatans, 183–185; goals in,

71–74; hollistic, of intonation,

128–134; importance of prosodic,

110; important factors in, 41–42;

inappropriateness for beginning-

level learners in, 56–76; integrating,

into every lesson, 71–74; mecha-

nisms making effective, 42–43;

mode of delivery and program con-

tent in, 167–170; need for, in getting

improvement, 61–62; program cost

in, 171–172; program marketing

claims in, 172–178; providing ethi-

cal pronunciation instruction in,

178–180; providing targeted feed-

back in, 68, 70–71; research on,

58–65, 163–167; separating written

practice from spoken practice,

67–68; systematic approach to,

65–66; taking beyond syllable level,

99–101; taking instruction beyond

syllable level, 99–101; urging your

language program to give more

explicit attention to, 181–183; using

different modalities to demonstrate

features of, 68; video-conferencing

in, 167

Pronunciation logs, 153–154

Pronunciation myths, reasons for

persistence of, vi–vii

Pronunciation pedagogy, sequencing of

topics in, 213

Pronunciation resources, taking

advantage of available, 209–213

Pronunciation teachers: conceptual

knowledge and, 228; descriptive

knowledge and, 228; procedural

knowledge and, 228

Pronunciation teaching, 1; advocating

of university credit courses that

combine phonology with, 208;
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history of, 2–8; in establishing set 

of distinct consonant and vowel

sounds, 80–102; exposing learners 

to variety of contexts, voices and

accents, 101–102; focusing practice 

at level of syllable, 97–99; research

on, 83–97; studies on, 195

Prosodic cues, 110

Prosodic errors, 112

Prosodic features, 110

Prosodic instruction, 110

Prosody, 16, 109–110, 112, 120

Psycho-social factors, research on

pronunciation related to, 146–149

Psycho-social level, 29–30

Purcell, E., 37–38, 142, 145, 147

Pyramid structure in teaching

intonation (Gilbert), 126–128

Reading aloud, practicing, 67

Repetition as teaching method,

128–129

Research: age and, 139–141; exposure

to L1/L2 use and, 145–146; on

pronunciation, 139–141, 145–149;

psycho-social factors in, 146–149;

related to L1, 142–144

Rhythm, 17; gadgets for teaching,

131–134; importance of, 130–134

Rime: division of syllable into onset

and, 90n; recognition of, 98

Robinette, B. J., 116, 190

Rossiter, M. J., vi, 12, 39, 110, 111, 195,

197, 198, 199, 203

Rubber bands, as pronunciation

teaching tool, 132, 234

Schwa, 20

Scovel, T., 107–108, 134, 140, 146

Second language. See L2 entries

Segmental and suprasegmental

systems, intersection of, 27–28

Segmental (consonant and vowel)

features, 19–28

Segmentals, 1, 14, 40, 112; as critical

building blocks of sound system,

232

Seidhofer, B., 7, 14, 118–119, 139, 

210

Sociolinguistics, 166–167

Sound system, segmentals as critical

building blocks of, 232

Sound system rudiments, 1; definition

of pronunciation, 13–14

Sound variation in spoken English,

24–27

Speech: accented, vi; connected, 17,

238

Speech-Language Pathologists (SLPs):

pronunciation instruction and, 176,

177, 178, 181; pronunciation

instruction by, 179; scope of practice,

177

Speech-Language Pathology, accent

reduction as specialization within

profession, 175

Speech Pronunciation and Listening

Interest Section (SPLIS), 7–8

Spencer, S., 39, 195, 196, 197, 203

Spoken English, sound variation in,

24–27

Spoken practice, need for separate

written practice from, 67–68

Springall, J., 62–63, 71, 74

Stand-alone pronunciation courses,

182, 208

Stephan, S., vi, 8, 194, 195, 203
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Stress patterns, demonstrating, in

words, 69

Students: asking, to maintain

pronunciation logs, 153–154;

increasing engagement, by

individualizing assignments,

151–153; maximizing exposure to

English outside of the classroom,

154–155; setting interim goals in

sustaining motivation, 151

Subjective rules based on intuitions

about attitude, intonation and,

117–119

Sun, M., vi, 8, 194, 195, 203

Suprasegmental (prosodic) training, 40

Suprasegmentals, 1, 14, 16–19, 111;

discrepancies involving, 18

Suter, R. W., 37–38, 142, 145, 147

Syllables: division of, into onset and

rime, 90n; focusing practice at level

of, 97–99; instruction taking beyond

level, 99–101; partial, 91; recognition

of, 98–99; stressed, 99

Systematic approach to pronunciation

instruction, 65–66

Tarone, E., 193, 232, 236

Teacher cognition research, 192–193,

194, 195–205

Teacher preparation texts and

resources, 210–211

Teacher readiness, research on,

195–202, 203

Teachers: in addressing fossilized

pronunciation in L2 classrooms,

37–39; information needed by, 1–2;

non-native English speakers as,

205–207; unease of, in teaching

about intonation, 112–113

Teacher training programs, 188–217;

actions to be taken, 207–213;

research on, 191–207

Teaching Pronunciation (Celce-Murcia,

Brinton, and Goodwin), 4, 7, 18, 21,

23, 210, 234, 235, 236, 238, 239

Technical rules based on grammar,

intonation and, 113–114

Template sentences: analyzing, 130;

presenting, 129–130

TESOL, as a field. See MATESOL

programs

TESOL International Association, v, vi,

7, 209, 227

Thomson, R. I., 42, 59, 61, 145,

163–164, 165, 169, 176, 180, 208,

233

Thought groups and pausing, 17

Tongue position in vowel sounds, 21

Topics, sequencing of: in phonology,

213; in pronunciation pedagogy, 

213

Traditional phonology, 83–97

Transfer, 143–144; negative, 144;

positive, 144

Trofimovich, P., 146, 147, 148

Voices, exposing learners to variety of,

101–102

Vowel sounds, 21, 26; classification of,

21; pronunciation teaching in

establishing set of, 80–102

Walker, R., 5, 124, 195, 203, 210, 211,

231

Well Said: Pronunciation for Clear

Communication, 28, 43, 124, 150,

192, 212

Wiebe, G. E., 6, 10, 16, 40, 43, 62, 65

250 —— Index

Pronunciation Myths: Applying Second Language Research to Classroom Teaching 
Linda Grant 
http://www.press.umich.edu/4584330/pronunciation_myths 
Michigan ELT, 2014 



Wong, R., v, 15, 16, 149, 151

Word activation, 99–100

Word stress, 16–17

Written practice, need for separate,

from spoken practice, 67–68

Yates, L., 15, 58, 59, 60, 66, 68, 69, 73,

75, 234, 235

Zielinski, B. W., 6, 8, 11, 15, 16, 28, 42,

58, 59, 66, 68, 69, 75, 234, 235
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